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Inclusion Vision at American Academy School (AAS) 
 
We believe it is our duty to help each child find their own purpose and happiness in life, so they may 

contribute to a peaceful and sustainable future.  

 
Inclusion Mission at American Academy School (AAS) 
 
We believe that each child can achieve their fullest potential through a continuum of educational provision. 

Faculty and staff, in partnerships with parents, strive to provide an inclusive and responsive program that 

guides students towards academic success and self-advocacy. This will ensure our students are fully prepared 

to pursue their individual college and career goals upon graduation.  

 
Inclusion Model at American Academy School (AAS) 
 
Additional needs Students are placed in the least restrictive environment and receive the majority of their 

instruction within the general education classroom setting. The standard services provided in this inclusive 

environment include, but are not limited to, the following:  

 

 Differentiated instruction  

 Various classroom accommodations  

 Various testing accommodations  

 Assistive technology  

 Small group instruction  

 Small group interventions  

 1:1 intervention  

 1:1 support from a Learning Support Assistant  

 Modified curriculum and assessment 
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Additional services provided outside the classroom setting include:  
 
 Development, implementation, and annual reviews of Individual Education Plans (IEPs).  

 Creating a least restrictive environment that meets the needs of all children.  

 Ensuring that all who are involved with additional needs students are aware of the procedures for 

identifying, supporting, and teaching them.  

 Ensuring additional needs students have full access to all school activities, including extracurricular 

activities, so far as it is reasonably practical and relates to the child's needs.  

 Ensuring the identification of all additional needs students as early as possible in their school career so 

that attainment can be raised.  

 Ensuring that parents of additional needs students are kept fully informed of their child's progress and 

attainment.  

 Ensuring that additional needs students are involved, where practicable, in decisions affecting their 

future education. 

 Recognizing the important role of external agencies being involved in meeting the needs of the student 

and referring families to these agencies in a safe and responsible manner.  

 Ensuring there is a smooth transition for students between grade levels within the school. 
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Services could include but are not limited to: 

Service Offered Elementary School Middle School High School 

Individual Learning Plan -Small group pull-out support 
provided by a Learning Support 
Teacher or Student Support 
Services Teaching Assistant 
specified hours according to IEP. 
 
 
-In-class support provided by a 
Learning Support Teacher or 
Student Support Services 
Teaching Assistant. 
 
 
-Co-teaching with a content area 
teacher and a Learning Support 
Teacher. 
 
 
 
-If social/emotional goals have 
been identified, the 
Counselor/Social Worker will 
work with the student and LS 
teacher to create goals and a 
plan. 

-Academic Support Class (ASC) 
classes two times a week are being 
offered by Learning Support 
Teachers. 
 
-In-class support provided by a 
Learning Support Teacher. 
 
 
 
-Co-teaching with a content area 
teacher and a Learning Support 
Teacher. 
 
 
 
 
-If social/emotional goals have been 
identified, the Counselor will work 
with the student and LS teacher to 
create goals and a plan. 

-Academic Support Class (ASC) 
two times a week. 
 
 
 
 
 
-In-class support provided by 
a Learning Support Teacher 
specified hours according to 
IEP  
 
 
 
 
 
 
-If social/emotional goals 
have been identified, the 
Counselor will work with the 
student and LS teacher to 
create goals and a plan. 

Accommodation Plan -All students receive 
Instructional, environmental 
and/or examination 
accommodations. 

-All students receive Instructional, 
environmental and/or examination 
accommodations. 

-All students receive 
Instructional, environmental 
and/or examination 
accommodations. 

Accommodation Plan 
(Academic) Inclusion 
Specialist 

Students with learning difficulties 
that are creating barriers to 
learning, will have a plan that will 
be implemented by the Inclusion 
specialist. 

Students with learning difficulties 
that are creating barriers to learning, 
will have a plan that will be 
implemented by the Inclusion 
specialist. 

Students with learning 
difficulties that are creating 
barriers to learning, will have 
a plan that will be 
implemented by the Inclusion 
specialist. 

Accommodation Plan 
(Social/Emotional) 
Counselor 

Students with social/emotional, 
medical diagnosis or concerns 
that create barriers to learning, 
will have a plan that will be 
implemented and monitored by 
the counselor/social worker.  
 

Students with social/emotional, 
medical diagnosis or concerns that 
create barriers to learning, will have 
a plan that will be implemented and 
monitored by the counselor/social 
worker. 

Students with 
social/emotional, medical 
diagnosis or concerns that 
create barriers to learning, 
will have a plan that will be 
implemented and monitored 
by the counselor/social 
worker. 

Accommodation Plan 
(Academic + 
Social/Emotional) 
Inclusion Specialist and 
Counselor 

Students with social/emotional, 
medical diagnosis and academic 
concerns that create barriers to 
learning, will have a plan that will 
be implemented and monitored 
by an inclusion specialist along 
with the counselor/social worker. 

Students with social/emotional, 
medical diagnosis and academic 
concerns that create barriers to 
learning, will have a plan that will be 
implemented and monitored by an 
inclusion specialist along with the 
counselor/social worker. 

Students with 
social/emotional, medical 
diagnosis and academic 
concerns that create barriers 
to learning, will have a plan 
that will be implemented and 
monitored by an inclusion 
specialist along with the 
counselor/social worker. 
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Categories of Disabilities and barriers to Learning 
 
The following categories of identifications qualify a student to receive inclusion services at American 

Academy School (AAS) if it can be documented that the identified need adversely affects the child’s academic 

performance.  

 

Common Barrier to Learning Categories of Disabilities 

Cognition and Learning 1. Intellectual disability (including Intellectual disability - 
unspecified)  
2. Specific learning disorders  
3. Multiple disabilities  
4. Developmental delay (younger than five years of age) 

Communication and Interaction 5. Communication disorders  
6. Autism spectrum disorders 

Social, Emotional, and Mental Health Disorders 7. Attention Deficit Hyper-Activity disorder  
8. Psycho-emotional disorders. 

Physical, Sensory, and Medical 9. Sensory impairment  
10. Deaf-blind disability  
11. Physical disability  
12. Chronic or acute medical conditions 

 

 
Students at American Academy School (AAS) may present with one or more of the 
following difficulties:  
 
 Falling well below the age-appropriate expected level of attainment.  

 Significant lack of academic progress over a period of time.  

 Specific difficulties in spelling, reading, and writing (not resulting from limited abilities). 

 Specific difficulties in literacy – Dyslexia.  

 Specific difficulties in mathematics - Dyscalculia/Acalculia.  

 Dyspraxia/Developmental Coordination Disorder.  

 Weaknesses in verbal skills which are sometimes associated with earlier delays in language 

development (speech and language difficulties).  

 General cognitive abilities well below the level of their peers.  

 Attention Deficit Disorder, limited attention span, poor organizational skills, impulsive behavior, sound 

sensitive (students may receive medication for these difficulties).  

 Processing difficulties.  

 Difficulties arising from disrupted educational experience.  

 Sensory Processing Difficulties.  



 

 

Inclusion Policy  

AAS | 5 

 

 Autism Spectrum Disorders. 

 Behavioral, Social and Emotional barriers to learning.  

 Medical reasons that affect learning. 

 

English Language Learners (ELL)—Particular care is given to students whose first language is not English. 

However, these students must not be regarded as having a learning difficulty solely because the language or 

form of language of their home is different from English, the language of instruction at AAS. It is necessary, 

consequently, to assess their proficiency in English before planning any additional support that might be 

required. Teachers and specialists will monitor their progress across the curriculum to ascertain whether any 

problems that may arise are from a student’s developing command of English language or from special 

educational needs and determinations. 

 

System of Support offered to Students with Additional Leaning needs at AAS 

Student’s Level of Support Services Provided Person(s) Responsible 

Tier 1 - lowest level of support (academic 
and/or behavior) Monitoring 

- Monitoring should be a minimum of 2 
weeks to a maximum of a 6-week period.  
- Counselor check-ins. 

- Classroom/Subject teachers 
- Counseling  
- Inclusion Specialist 

Tier 2 - middle level of support (academic 
and/or behavior) 

-Regular progress monitoring of internal and 
external data to ensure growth.  
-Classroom observations  
-Short-term Individual Education Plan 
developed to communicate student’s 
individual needs with teachers and parents. 
(Inclusion Specialist)  
-An accommodation plan will be in place for 
students that need minimal support.  
-Short-term SMART academic and/or 
behavior goals created on the IEP and 
reviewed periodically.  
-Access to an inclusion specialist for 
interventions and support. 

- Classroom/Subject teachers 
- Counseling  
- Inclusion Specialist 

Tier 3 - highest level of support (academic 
and/or behavior) 

-Regular progress monitoring of internal and 
external data to ensure growth.  
-Inclusion support from an Inclusion Specialist 
or Counselor, depending on diagnosis and 
goals indicated in IEP.  
-Long-term Individual Education Plan 
developed and reviewed annually to 
communicate student’s individual needs with 
teachers and parents.  
-Short-term and Long-term SMART academic 
and/or behavior goals created and reviewed 
each semester.  

- Classroom/Subject teachers 
 
- Counseling  
 
- Inclusion Specialist 
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Identification Procedures for Students with Additional Learning Needs at AAS 
 
Determination is often not identified until after they have been admitted to AAS. Consequently, the following 

process is used at AAS to determine eligibility for inclusion services: This process is described generally 

below. Consent forms will be signed upon receiving services.  

 

The Inclusion Team includes: 

1. Class/Subject Teacher 

2. Learning Support Teacher 

3. Teachers Assistants  

4. Counselor 

5. Social Worker 

6. Designated Head of Department 

7. Head of Academics 

8. School Principal when needed 

 

Tier 1- Lowest Level of Support at AAS 

Our teachers know their students best, as they interact with them daily. If a teacher notices a trend, has 

implemented in-class strategies with little or no success and feel additional support is needed, they submit 

a referral to Counsellor/Social Worker who will oversee and monitor the support set for that particular 

student. Students will be monitored for a minimum of 2 weeks to a maximum of a 6-week period. The main 

areas for intervention at the Tier 1 level are Academic, Social/Emotional, Executive Functioning skills or both 

Academic and Social/Emotional. 

 Academic - Intervention team along with the Administrator, will advise the teacher how to differentiate 

and put strategies in place  

o Meet with the teacher to identify areas for improvement  

o Coordinate peer tutor through the counsellor (if needed)  

 Social/ Emotional, Organizational, Time Management  

o  The student will meet with their designated counsellor  

o The counsellor will decide what intervention strategy should be put into place and will monitor 

accordingly. Examples: Behavior plan, individual or group therapy, etc.  
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 Academic/Social Emotional and Executive Functioning  

o The inclusion specialist, counsellor and administrator will work in collaboration to decide what 

intervention strategies should be put into place and will monitor accordingly.  

o The classroom teacher will create an Action Plan (depending on division) to monitor strategies that 

are being implemented in the classroom. 

 

Transition from Tier 1 

 If the student shows improvement and no longer requires support, they will be removed from Tier 1.  

 If the student does NOT show improvement, a meeting will take place.  

 An Individualized program will be developed.  

 The student will be moved to:  

o Tier 2 (accommodation plan or IEP) or  

o Tier 3 (IEP)  

 If educational support is needed, the student’s case will be handed over to the Educational Learning 

Support Teachers and supported by the designated Head of Department.  

 If social/emotional support is needed, the student’s case will be handed over to the counsellor and 

supported by the designated Head of Department.  

 If both supports are needed, the counsellor and the designated Head of Department will work together 

to support the student. 

 

Tier 2 Development of the Learning Plan (Middle-Level Support) 

The student will be identified as a student receiving support under the Inclusion Department.  

 Permission to enter a support program signed by parents. If needed, a consent form for internal 

educational assessments will be signed.  

 An Accommodation Plan or IEP is created and completed within 6 weeks of receiving the student. 

o Social-Emotional accommodation plan will be co-written by the counsellor and the designated Head 

of Department.  

o The IEP or educational accommodation plan will be written by the Learning Support Teacher, the 

Counsellor, and the designated Head of Department (student’s counsellor will be responsible for 

creating social-emotional goals if needed).  
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 Collaboration and coordination will be made between the Learning Support Teacher and counsellor to 

ensure both academic and social-emotional needs are being met if needed  

 Meetings will be coordinated and conducted with parents of the student after completion of IEP for 

discussion and approval:  

o Teachers (if requested), Learning Support Teacher, counsellor (if requested), Designated Head of 

Department, parents, and student (4th grade onwards) should be present during meeting.  

 ● IEP Progress reports will be sent home with report cards, identifying progress towards IEP goals. (Goals 

should be revised if mastered) 

 

Tier 3 Development of Individual Educational Plan (High Level of Support) 

The student will be identified as a student receiving support under the Inclusion Department. 

 Permission to enter a support program signed by parents. If needed, a consent form for internal 

educational assessments will be signed.  

o IEP is created and completed within 6 weeks of receiving the student  

o The IEP or educational accommodation plan will be written by the Learning Support Teacher, 

counsellor, and the designated Head of Department (students’ counsellor will be responsible for 

creating social-emotional goals if needed)  

 Collaboration and coordination will be made between the Learning Support Teacher, counsellor, and the 

designated Head of Department to ensure both academic and social-emotional needs are being met if 

needed. 

 Meetings will be coordinated and conducted with parents of the student after completion of IEP for 

discussion and approval  

o Teachers (if requested), Learning Support Teacher, counsellor, and the designated Head of 

Department, parents, and student (4th grade onwards) should be present during the meeting 

 IEP Progress reports will be sent home with report cards, identifying progress towards IEP goals. (Goals 

should be revised if mastered) 
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Inclusion Team Monitoring Students’ Progress and Reviews the services offered 

 At any time during the school year, the Inclusion Team and teachers may be reconvened to review the 

progress.  

 the Inclusion Team schedules an annual review report of all inclusion services and makes 

recommendations for the next school year.  

 If a student continues to reach their IEP goals and no longer requires academic intervention, they can be 

moved to Tier 2 and placed on an accommodation plan or can be removed from the program if agreed 

upon by the Inclusion Team and parents.  

 If a student no longer requires accommodations within the classroom, they may be removed from the 

inclusion program with the Inclusion Team and parent’s permission.  

 The student will be monitored for 6-8 weeks to ensure they are successful without support. 

 

Assessments Used for Identification 

Internal Assessments External Assessments 

Informal assessments  MAP  

Formative assessments CAT4 

Summative assessments Educational Psychological Reports 

Spelling inventories Pre-SAT Results 

Classroom observations by Inclusion Team SAT Results 

 

Roles and Responsibilities:  
 
A-Inclusion Teacher/Teacher Assistant 

The most important obligations of Inclusion specialists at AAS are:  

 Support students’ individual learning needs. 

 Coordinate with the Class/ Subject teachers. 

 Participate in the meetings, professional development courses and workshops, and special activities 

aimed at improving the quality and delivery of inclusion programs and services. 

 Monitor the implementation of inclusion programs and to provide periodic reports on the status of these 

programs and services. 

 Collaborate with parents of Students of Additional Needs to strengthen the home-school partnership.  
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 Collaborate with other professionals at AAS, including classroom or subject teachers, counsellors, and 

school administrators. 

 Participate in the completion of an annual inclusion program review. 

 Consistently and frequently monitor student progress, which can be assessed through progress reports, 

standardized testing, and meetings with concerned parties to review goals, and academic achievement. 

 Assist in the identification and submit record-keeping of students with special needs at AAS.  

 Co-teach with teachers of regular education classes to develop and deliver instructional materials and 

programs for students with special and additional needs. 

 Develop IEPs within 6 weeks of receiving the student in the support program.  

 Ensure sending regular Progress reports to designated parents.  

 Goals will be created in coordination with students to help promote their self-advocacy. 

 Attend meetings with parents, other members of the inclusion team and students above the 4th grade 

level to help promote self-advocacy and ownership.  

 Coordinate with school and family to develop programs and services that help students overcome 

academic and social challenges. 

 Encourage and monitor students’ use of assistive technologies. 

 

B- Classroom/Subject Teacher 

The most important obligations of classroom or subject teachers at AAS are:  

 Participate in the effective implementation of IEPs. 

 Provide additional support or accommodations for students of determination, when required. 

 Work with inclusion specialists, counsellors, administration, and parents to provide the best possible 

learning environment for students with Additional Learning Needs.  

 Participate in the meetings, training courses, workshops, and activities related to services for students 

with special and Additional Needs. 

 Cooperate with the inclusion team in all matters related to the plans, inclusion services, course revision, 

evaluation methods, and examinations and setting goals. 

 Closely monitor the progress of students with Additional Learning Needs in their classrooms, in 

collaboration with the inclusion specialists.  

 Cooperate with the inclusion specialist in providing inclusion services to students of determination.  

 Collaborate with parents of students with special needs to strengthen the home-school partnership. 
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C- School Counsellors/Social Worker 

The most important obligations of the school counsellors when supporting students of Additional Learning 

Needs are:  

 Contribute as a member of the Student Support Team (SST) in his or her division. 

 Work with teachers when identifying students with Additional Learning Needs while creating clear 

channels for communication between parents, teachers, learning support staff, outside agencies, and 

administration. 

 Manage the referrals from Class/Subject Teachers and ensure allocating the students with Additional 

Learning Needs to the designated Learning Support Teachers. 

 Conducting Classroom Observation to detect students with Additional Learning Needs. 

 Conduct Classroom Observation to monitor and assess the learning outcomes of the students with 

additional Learning Needs.  

 Work with inclusion staff to help teachers identify and provide accommodations to students of 

determination in their classroom. 

 Monitor student progress.  

 Collaborate with inclusion specialists on IEPs for students with Additional Learning Needs whose needs 

are primarily social and emotional.  

 Provide weekly/monthly reports to designated parents to inform them about their children’s progress. 

 Manage the Support Classes Schedules during and after school. 

 Track the students’ attendance in Learning Support Classes. 

 Report the effectiveness of the Learning Support Classes to designated Head of Department and Head of 

Academics/Principal. 

 Communicate with designated parents to follow-up upon the attendance of Learning Support Classes. 

 

D- Designated Head of Department/Head of Academics at AAS 

The most important obligations of division leadership teams are:  

 Accept students with special and additional needs who have a reasonable expectation of success with 

AAS’s curriculum, and to provide them with opportunities to learn. 

 Ensure that the requirements of every student with special needs are met. 

 Thoroughly apply the principles and general rules for inclusion programs. 

 Promote a culture of inclusion and concern for the rights of all students. 
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 Create an appropriate school environment that ensures high-quality inclusion programming. 

 Monitor AAS’s program and the work of the school’s inclusion specialists by visiting them in their 

classrooms to check their work, activities, and involvement. 

 Review the Weekly/Monthly Reports developed by the Inclusion Team before sending them to parents. 

 Conduct Classroom Observation when needed.  

 Analyze and interpret the data of students with additional learning needs to allocate trends and patterns.  

 Oversee the Action Plan and the IEPs set for students with additional learning needs. 

 Ensure that all parent of students with additional learning needs has been contacted and has been 

provided with the necessary information regarding their children’s progress.  

 Strengthen relationships with parents and to create awareness about inclusion programs. 

 Organize mechanisms to provide resources and services for students of determination at AAS.  

 

E- School Principal  

The most important obligations of the Principal are:  

 Accept students with special and additional needs who have a reasonable expectation of success with 

AAS’s curriculum, and to provide them with opportunities to learn. 

 Make sure that the requirements of every student with special needs are met.  

 Thoroughly apply the principles and general rules for inclusion programs. 

 Promote a culture of inclusion and concern for the rights of all students. 

 Create an appropriate school environment that ensures high-quality inclusion programming. 

 Facilitate the process of acceptance and integration of students with special needs. 

 Monitor AAS’s program and the work of the school’s inclusion specialists by visiting them in their 

classrooms to check their work, activities, and involvement. 

 Cooperate with the Department of Special Education in the Ministry and Directorate of Special Education 

and to participate in meetings, courses, and activities (as required). 

 Strengthen relationships with parents and to create awareness about inclusion services. 

 Coordinate with the concerned parties within and outside the school with respect to the transition of 

students with special needs to the different academic levels.  

 Organize mechanisms to provide resources and services for students of determination at AAS. 
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F- Parents  

The most important obligations of the parents of students of determination are:  

 Attend meetings or assessments related to the education of their children. 

 Collaborate with school leaders and teachers to strengthen the home-school partnership. 

 Communicate effectively with AAS personnel with respect to their child. 

 Accept their role in the implementation of educational plans.  

 Meet deadlines as specified with regard to registration and evaluation. 

 Set appropriate expectations for their child which are commensurate with his or her capabilities. 

 

Transitions between grade levels and divisions 
 
How are transitions managed within divisions?  

As students with additional learning needs change Learning Support Teachers at the end of a school year, 

the specific learning needs of each child are discussed during the bi-weekly Student Support Team meetings. 

Ownership of all documentation and parent communication is transferred to the new case manager through 

these Student Support Team meetings.  

How are transitions managed between divisions?  

As students of additional learning needs move from one division to the next (e.g., from grade 5 in Elementary 

Section to grade 6 in Middle School Section), the child’s current Learning support staff will attend the Student 

Support Team meeting of the future Learning Support Manager. In this meeting, ownership of all 

documentation and parent communication is transferred to the new staff involved.  

 

Gifted & Talented Education at AAS  
 
Aim: 
The education of gifted children in the American Academy School is a recent educational initiative that works 

to provide a quality education for all our identified gifted students. The school recognizes the importance of 

differentiated learning experiences for gifted learners and acknowledges the value of integration within the 

regular program. The heart of Gifted Education is seen in challenging classroom-based instruction 

characterized by differentiated instruction, flexible skill-based groupings, complex integrated problem-

solving challenges focused on the future fluencies, and individually designed inquiry-based research projects 

designed to fit the academic rate and level of each student. The classroom program for gifted children is 

enhanced with additional activities and enrichment opportunities.  
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Guiding Principles for educating gifted children 
 
The American Academy school works to identify gifted learners and meet the academic needs of each 

learner. In addition, education for gifted children is designed to encourage self-direction, promote social-

emotional growth, facilitate the development of leadership behaviors, and mobilize effective efforts to 

support the development of the individual child’s potential. 

 

Belief Statements  

 We believe that a gifted learner’s needs are best met through experiences that are differentiated in pace 

and depth. We will design instruction with a challenging level and pace for each gifted learner.  

 We believe that collaboration is essential to the success of a learner. We will work as a team to facilitate 

the learning of each gifted learner.  

 We acknowledge the importance of participation and inclusion in the regular classroom program to 

assure regular scholarly interaction with others. We will educate individual children in a community of 

mutually respectful learners.  

 We believe that students, parents, and teachers are integral partners in designing educational programs 

for gifted learners. We will invite a productive partnership for planning and learning.  

 

Programs for Gifted and Talented Students:  
 
The students identified as Gifted and Talented have an exceptionally high level of capability in one or more 

subjects, or in areas of personal interests such as electronics or playwriting. Gifted and Talented students 

require advanced educational programs to supplement the general education curriculum and provide them 

with a high level of enrichment activities. Enriched activities may include independent studies and vocational 

guidance which are detailed in a written document referred to as an Individual Learning Plan (ILP) which is 

developed by a specialized team to meet the needs, interests, and creativity of Gifted and Talented students. 

 

Procedures for Identification of Gifted and Talented Students 

All children have talents and gifts in various areas. For formal identification as a gifted learner, American 

Academy School recognizes the following areas of giftedness:  

1. Intellectually Gifted  

2. Academic Talented in Reading and/or Math  

3. Psychomotor and Visual/Performing Arts  
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A teacher, parent, or specialist may refer a child for identification at any time. With the referral, a case study 

begins. Students are identified after consideration of data reflecting a variety of factors. Such data may 

include but is not limited to test scores, teacher referrals, parent referrals, teacher checklists, and examples 

of student work. No single test, measure, or score shall be the sole criteria for identification. The 

identification process may take as few as six weeks or up to several years to complete. Though gifted 

identification may occur at any time and the process may be tailored to meet the needs and situation of a 

specific child; American Academy School has a system in place that allows for a periodic evaluation of 

students for identification.  

 

Student Support Team (SST) for Gifted and Talented Students includes:  

1. Pastoral Coordinators 

2. School Counsellor 

3. Class/Subject Teachers 

4. Heads of Department  

5. Head of Academics 

6. Head of Public Relation Sector 

7. School Principal 

 

1 2 3 4 5 

Referral to Student 
Support Team (SST) 

Evaluation and 
determination of 
eligibility 

Development of the 
Gifted Individual Plan 
(GIP) 

Implementing the 
Gifted Individual 
Plan (GIP) 

SST monitors student 
progress and reviews 
the Gifted Individual 
Plan (GIP) 

 

The Process will be implemented as follows: 
 
Step 1- Referral to the Student Support Team (SST) 

 The SST will meet regularly to discuss the academic performance of students whose performance varies 

widely from the norm and who have been referred to the SST.  

 When students demonstrate performance or potential that is so exceptional or advanced that they may 

require special provisions to meet their educational needs s/he may be referred by parents, counsellors, 

principals, or teachers to the SST. This referral should be made to a counsellor, who will represent the 

case on the SST.  
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 Students in grades 4-9 who perform at or above the determined percentile on standardized tests will be 

referred to the SST for review.  

 Review of CAT4 tests for students scoring at or above determined SAS mean.  

 One member of the SST will be designated the Case Manager. He or she will be the person primarily 

responsible for communicating with parents and coordinating conversations with other members of the 

SST.  

 When it receives a student referral, the SST conducts a review of a student’s academic and performance 

history, and (if appropriate) the learning support teacher/Counsellor/Head of Academics conducts a 

classroom observation.  

 SST members make recommendations for pre-referral interventions to enhance the student’s academic 

experience. The SST also begins to monitor the student’s progress and collect data for regular discussion.  

 

Step 2—Evaluation and Determination of Eligibility - Grades 4 - 8  

 Once students reach fourth grade, standardized testing becomes an integral part of their general 

academic evaluation. The MAP Test will be used as a screening tool for the identification of academic 

giftedness.  

 The MAP assessment scores from two out of three testing cycles in reading and/or math will be reviewed 

to determine if any student meets the criteria to necessitate further consideration from the SST.  

 Review of CAT4 assessment data, if available, will also be considered as the SST gathers the necessary 

data together for review.  

 A checklist will be given to the classroom teacher to complete and return to the SST.  

 Members of the SST review and collect data from standardized assessments, teacher checklists, 

academic performance, teacher interviews, and classroom observations if appropriate.  

 The SST meets to evaluate the student’s eligibility and determine his or her level of the inclusion program 

and related services.  

 Members of the SST meet with the student’s parents to share the results of the data review and to 

explain the services they are recommending.  

 

Step 3—Evaluation and Determination of Eligibility - Grades 9 - 12 

 Students in grades 9-12 can be screened using the MAP assessment in reading and/or math (two out of 

three testing cycles), PSAT (grades 9 & 10)) and SAT (grade 11 & 12), for the identification of the potential 

for academic giftedness.  



 

 

Inclusion Policy  

AAS | 17 

 

 A checklist will be given to a classroom teacher to complete and return to the SST.  

 Members of the SST review and collect data from standardized assessments, teacher checklists, 

academic performance, teacher interviews, and classroom observations if appropriate.  

 The SST meets to evaluate the student’s eligibility and determine his or her level of the inclusion program 

and related services.  

 Members of the SST meet with the student’s parents to share the results of the data review and to 

explain the services they are recommending. 

 

Step 4—Development of the Gifted Individual Plan (GIP)  

An GIP is a written record of gifted and talented programming, utilized with each identified gifted and 

talented child, documenting educational planning and decision making. The GIP describes the classroom and 

school-wide enrichment strategies, curricular and extracurricular activities that may be selected based on 

the student’s performance on tests, observations, and classroom performance. This GIP will help students, 

parents, inclusion teachers, counsellors, and administration identify:  

 Student and parent information including background information. 

 Performance background for the student, including strengths and areas of concern. 

 Classroom accommodations and enrichments.  

 Student goals, strategies, assessment, and progress. The GIP will record only that which is different from 

or additional to the normal curriculum and will concentrate on several targets that closely match the 

student's needs. The GIPs will be discussed with the parent and the student, if appropriate.  

 GIPs will be reviewed during the academic year as needed. The school will endeavor to hold the reviews 

in an informal manner, and parents' views on their child's progress will be actively sought. Wherever 

possible or appropriate, the school will involve students in this process.  

 

Step 5—Implementation of the GIP  

 Inclusion services are provided to students in accordance with the recommendations of the IEP  

 An GIP should be implemented immediately following written parental approval but within a two-week 

period.  
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Step 6—SST monitors student progress and reviews services  

 The GIP should be reviewed, and the student’s progress monitored by the SST.  

 During the first three months, SST members and teachers may be reconvened to review the plan.  

 The SST schedules an annual review report of all GIP services and makes recommendations for the 

next school year. 

 

How does the American Academy educate Gifted and Talented Students? 
 
The Heart is in the classroom.  

American Academy School educates gifted and talented children as individual learners in a classroom-

inclusive program. This model constitutes best educational practices. Gifted children are gifted all the time - 

not just once a week for gifted class. Students who are identified as gifted or talented need instruction 

designed for depth and complexity. An appropriate instructional program is best designed and accomplished 

by classroom teachers in partnership with the child, the family, and with the support of colleagues. For those 

identified as gifted, appropriate classroom assessment helps teachers adjust the program to the student’s 

level and rates of learning. Continuous classroom assessment is an integral part of an appropriate 

educational program. Teachers use many strategies to assess and meet the needs of gifted learners in the 

classroom. Some gifted children already have a bank of knowledge from which to build new understandings 

and some gifted children need less practice to master skills. Many gifted students approach learning with 

the confidence that grows from success. For these children, it is important that the learning draws them into 

complex, integrated problem-solving challenges and challenging inquiry-based research projects. Classroom 

teachers choose teaching strategies that help differentiate instruction, responding to the needs of all 

learners. Differentiation for gifted students is achieved with open-ended lessons, flexible skill-based 

grouping, curriculum compacting, critical thinking challenges, and many other instructional strategies. 

Differentiated instruction describes a range of strategies teachers use to respond to the needs of all learners.  

Class Selection  

In middle school and high school, identified gifted students again have the benefit of differentiated 

instruction to address their individual rate and level of learning. In addition, at the high school level, 

academically advanced students may be placed in accelerated or higher-level classes in mathematics and 

foreign languages within the AP Courses. Advanced sections are provided in some subjects to accommodate 

different ability levels. Students are offered to participate in sports activities, tournaments, and curricular 

and extra-curricular activities such as Qatar debates, MUN events, and Olympic Games and competitions. 


